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Enduring Communities: The Japanese American 
Experience in Arizona, Colorado, New Mexico, 
Texas, and Utah is dedicated to reexamining 
an often-neglected chapter in U.S. history and 
connecting it with current issues. 

The collaboration with educators, community mem-
bers, students, and five partner anchor institutions—
Arizona State University’s Asian Pacific American 
Studies Program; University of Colorado, Boulder; 
University of New Mexico; UTSA’s Institute of Texan 
Cultures; and Davis School District, Utah—resulted 
in the curricula created by educator teams from five 
states. Two other components of the project include 
a national conference, “Whose America? Who’s 
American? Diversity, Civil Liberties, and Social 
Justice,” hosted in Denver in July 2008, and a prac-
tical handbook about partnership projects for peer 
institutions.

During World War II about 65,000 Japanese Amer-
icans—nearly one half of the mainland Japanese 
American population—lived in Arizona, Colorado, 
New Mexico, Texas, and Utah, either in concentration 
camps created by the United States government, as 
long-standing community members, or as “resettlers” 
from the West Coast. The situation of Japanese Ameri-
can populations in these states during World War II 
affords the opportunity to explore the contradictions 
and racism inherent in how we have defined citizen-
ship and dealt with diversity. 

These stories have provided—and continue to pro-
vide—a compelling point from which to consider 
more broadly the experiences of other regional com-
munities during World War II and beyond. In this 
way, the collaboration has generated materials and 
dialogue that reveal how the diverse realities of Ameri-
can communities have challenged and shaped this 
country’s definitions of citizenship, patriotism, and 
democracy.

Project Overview
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These curricular units were developed over the course 
of four years by phenomenal educators who thought-
fully and collaboratively tackled the challenge of teach-
ing their students about a lesser-known part of United 
States history. Although everybody may not have been 
familiar with the Japanese American experience prior 
to joining this project, they are committed to being 
lifelong learners. Together they embarked upon a 
three-year quest to hear more first-person stories, 
seek out primary resources, read scholarly works, and 
engage in reflection and discussion about how to most 
effectively teach young people. 

The intense process of developing and sharing units 
with colleagues and then receiving feedback from field 
testers resulted in two dynamic outcomes. The first is 
a five-state collection of standards-based elementary 
and secondary curricular units and accompanying 
media pieces. Although these materials have been 
edited for consistency, we hope that the distinctive 
style and spirit of each of the individuals, teams, and 
communities still remains. 

The second, less tangible outcome has been the 
formation of interstate and intrastate educator com-

munities. Seeing these communities develop and 
be sustained via email, telephone calls, and face-to-
face meetings has been one of the most rewarding 
aspects of this project. The camaraderie and mutual 
respect of these educators is at the heart of all of 
these materials.

Consequently, we hope that even more teachers will 
be able to use these materials in their classrooms. 
We hope that the essential questions might cause 
new groups of teachers and students to think about 
how the World War II Japanese American experience 
relates to contemporary events. We hope that these 
materials expand and rethink the notion of what it 
means to be American. 

In this spirit, we hope that these materials are helpful, 
and we welcome your feedback. Thank you!

Sincerely,

Allyson Nakamoto
Project Director, Enduring Communities
Japanese American National Museum
anakamoto@janm.org

Introduction to the

Curricular Units
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Author

Judy Hansen

Name of Unit 

“I Am an American” 

Suggested Grade Level(s)

4, 5, 6

Suggested Subject Area(s)

English Language Arts and Social Studies

Oakland, California. Following evacuation orders, this store, at 
13th and Franklin Streets, was closed. The owner, a University of 
California graduate of Japanese descent, placed the “I AM AN 
AMERICAN” sign on the store front on December 8, the day after 
Pearl Harbor. Evacuees of Japanese ancestry will be housed in War 
Relocation Authority centers for the duration.

Photographer: Dorothea Lange
Courtesy of the National Archives and Records Administration
ARC Identifier 537833 / Local Identifier 210-G-C519

Colorado Curriculum
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Author

Judy Hansen 

Name of Unit 

“I Am an American” 

Suggested Grade Level(s)

4, 5, 6

Suggested Subject Area(s)

English Language Arts and Social Studies

Number of Class Periods Required

14 class periods (30 minutes per period)

Essential Question(s)

Why is it important to treat everybody—including •	
those who may seem different from me—fairly?

Guiding Question(s)

Lesson 1: Sumiko’s Life
Prior to World War II, how did Japanese Americans •	
assimilate into society while maintaining cultural ele-
ments from their previous homeland?
Lesson 2: Distrust and Uncertainty
How did Colorado’s Governor Ralph Carr try to help •	
the Japanese Americans during World War II?
Lesson 3: Leaving Home
How did distrust and uncertainty affect Japanese •	
Americans during World War II?
Lesson 4: Life in “Camp”
What was life like for Japanese Americans in World •	
War II concentration camps?
Lesson 5: Questions of Loyalty and Liberty
What things did Japanese Americans do during World •	
War II to prove their loyalty to the United States?
Lesson 6: “I Am an American” 
(See Essential Question)•	

Teacher Overview 

This unit uses the novel Weedflower, by Newbery 
Award–winning author Cynthia Kadohata, as a read-
aloud to provide historical background about the 
Japanese American incarceration during World War 
II. Class discussions about Weedflower, information 
about Colorado’s Governor Ralph Carr, and online 
research focusing on the Amache concentration camp 
in Granada, Colorado, allow students to investigate 
and respond to the unit’s essential question: “Why is 
it important to treat everybody—including those who 
may seem different from me—fairly?”

The unit is divided into six lessons, with several 
30-minute class periods included within each lesson.

Prior to starting this unit, it is highly recommended 
that the teacher does the following:
Read the overviews and timelines about the Japanese •	
American experience found in the introductory mate-
rials accompanying this unit.
Read the article “Terminology and the Japanese Amer-•	
ican Experience” found in the introductory materials 
accompanying this unit.
Locate, preview, and bookmark Web sites needed •	
for student research. The addresses are listed in the 
“Materials” section of Lesson 4. 

Also, please note that on its Web site the Japanese 
American National Museum has video footage from 
July 2006 of Cynthia Kadohata discussing the novel 
Weedflower and answering questions from educators 
that provide insight into her writing process. This foot-
age can be accessed at http://www.janm.org/projects/ec/
resources/curricula-media (accessed July 24, 2009).

Note about the Colorado Model 
Content Standards 

This unit cites the 2008 Colorado Model Content 
Standards. Updated standards will be available in Fall 
2009 and were not available at the time of printing.

Unit Map
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Time 

2 class periods (30 minutes per period)

Overview

Lesson 1 covers Chapters 1 through 4 (43 pages) in the 
book Weedflower. These chapters provide an overview 
of Sumiko’s life and insight into some of the preju-
dices that Japanese Americans faced in pre–World 
War ll California.

Objectives

Students will know that even though there is com-•	
monality in American society, there are also cultural 
differences within various cultural groups.
Students will know how Sumiko’s life is similar to and •	
different from their own.

Essential Question

Why is it important to treat everybody—including •	
those who may seem different from me—fairly?

Guiding Question(s)

Prior to World War II, how did Japanese Americans •	
assimilate into society while maintaining cultural ele-
ments from their previous homeland?

Colorado Model Content Standards (2008)

History 3: Students understand that societies are •	
diverse and have changed over time.
History 5.3: Students know how political power has •	
been acquired, maintained, used, and/or lost through-
out history. 

Materials

A copy of the young adult novel•	  Weedflower by 
Cynthia Kadohata
Chart or butcher paper •	
Markers•	

Background

Read the overviews and timelines about the Japanese •	
American experience found in the introductory mate-
rials accompanying this unit.
Read the article “Terminology and the Japanese Amer-•	
ican Experience” found in the introductory materials 
accompanying this unit.
Japanese vowels are pronounced differently than vow-•	
els in English; their pronunciation is similar to vowels 
in Spanish.
	 a = ah, as in father 
	 e = short e, as in Fred 
	 i = long e, as in see 
	 o = long o, as in go
	 u =oo, as in soon 
	 Sumiko is pronounced: Soo-mee-ko 

All vocabulary words are introduced and explained in •	
the text. As passages in the book containing Japanese 
vocabulary words are read aloud to the class, have 
students speculate on the meanings of the Japanese 
words before giving them the actual meaning. Use a 
piece of chart paper to record words along with their 
meanings as they come up in the text. (This will be an 
ongoing activity in each lesson.)

Nikkei•	  (Chapter 2, page 14): Japanese emigrants 
and their descendants 
Gaman•	  (Chapter 4, page 43): an expression roughly 
meaning “We must bear it.”

Opening

Introduce the book •	 Weedflower by Cynthia Kadohata 
and tell the class that the book they will be listening to 
is about an American girl whose life has some simi-
larities to theirs but also has some notable differences.
Ask students to make mental notes of these likenesses •	
and differences as they listen because they will be 
important in later discussions.

LESSON 1

Sumiko’s Life
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LESSON 1
Sumiko’s Life

Activities

Read Chapter 1 aloud.•	
Use a T-chart (sample below) or Venn diagram to •	
track a guided discussion about Chapter 1 with the 
students. This chart will be used again throughout the 
unit. Pose the following two questions to students and 
record their responses on the chart:

In what ways is Sumiko’s life similar to yours?•	
What things make her life seem different because •	
of her Japanese heritage?
Sample entries:•	

Similar Different

US Citizen Japanese parents

Wants to be included 
in birthday parties

Prepared the bath 
water for the family

Read Chapters 2 through 4 aloud.•	
Go over vocabulary words, adding them and their •	
meanings to the vocabulary chart.
Continue to chart ways that Sumiko’s life is similar •	
to students’ lives as well as the things in her life 
that reflect her Japanese heritage. During the dis-
cussion, emphasize that Sumiko and her cousins 
are American-born citizens.
Discuss the following:•	

What rumors worried the Japanese American •	
community in the days before the bombing of 
Pearl Harbor?
How did anti–Japanese American sentiment •	
personally affect Sumiko?
Was Sumiko treated fairly by her classmates?•	

Closing

At the end of each class period, have students write •	
about one way in which Sumiko’s life is similar to 
theirs and one way in which her life is different. Col-
lect their writing and save it for use in Lesson 2.

Extension

After reading Chapter 2, discuss why Jiichan came •	
to America, then read aloud Grandfather’s Journey by 
Allen Say. This story about a man’s immigration to 
America from Japan is similar to Sumiko’s family’s 
story.

References

Asian American Curriculum Project, Inc. “The 
Japanese American Journey: The Story of a People.” 
Appendix in A Lesson in American History: The 
Japanese Experience. N.p.: Japanese American 
Citizens League, 1996. 

Kadohata, Cynthia. Weedflower. New York: Atheneum 
Books, 2006.

Say, Allen. Grandfather’s Journey. New York: Houghton 
Mifflin, 1993.
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Time

2 class periods (30 minutes per period)

Overview

Lesson 2 covers Chapters 5 through 8 (28 pages) in 
Weedflower. Chapters 5 through 8 cover the bomb-
ing of Pearl Harbor and its effect on those within 
Sumiko’s community. The community endured 
arrests, encountered distrust, and faced uncertainty 
about the future. 

Objectives

Students will understand that Japanese American •	
citizens lost many civil rights in the aftermath of the 
bombing of Pearl Harbor and that their citizenship 
became largely meaningless because of their race.
Students will understand the actions of Colorado’s •	
Governor Ralph Carr during World War II. 

Essential Question

Why is it important to treat everybody—including •	
those who may seem different from me—fairly?

Guiding Question(s)

How did Colorado’s Governor Ralph Carr try to help •	
the Japanese Americans during World War II?

Colorado Model Content Standards (2008)

History 3: Students understand that societies are •	
diverse and have changed over time. 
History 5.3: Students know how political power has •	
been acquired, maintained, used, and/or lost through-
out history. 

Materials

A copy of the young adult novel•	  Weedflower by Cynthia 
Kadohata
Handout 2-1: Colorado Governor Ralph Carr•	

Charts started in Lesson 1 comparing similarities and •	
differences 
Vocabulary chart•	
Markers•	

Background

This lesson deals with reaction to the bombing of 
Pearl Harbor on December 7, 1941. Shortly thereaf-
ter, on February 29, 1942, Colorado Governor Ralph 
Carr declared that his state would provide temporary 
shelter for law-abiding Japanese, Germans, and Ital-
ians ordered removed from the West Coast. He also 
said that “They are as loyal to American institutions as 
you and I. Many of them have been born here and are 
American citizens with no connection with or feel-
ing of loyalty toward the customs and philosophies of 
Italy, Germany, and Japan” (Bill Hosokawa, Colorado’s 
Japanese Americans from 1886 to the Present, page 87).

Later, on April 7, 1942, Governor Carr again came to 
the defense of Japanese Americans when governors 
from 14 Western states met in Salt Lake City with Dr. 
Milton Eisenhower of the War Relocation Authority. 
Carr took a politically unpopular stand and declared 
that Japanese Americans had every right to live in his 
state and that Colorado would welcome them. This 
stand contributed to his loss in the race for the U.S. 
Senate later that year. 

Opening

Discuss student writing from Lesson 1,•	  review what 
was read in the previous chapters, and have students 
speculate on what they think will happen next. 

Activities

Continue to chart vocabulary words introduced in •	
the text.

Isoginasai •	 (Chapter 5, page 49): hurry up
Hakujin•	  (Chapter 5, page 52): European Americans
Issei•	  (Chapter 6, page 56): the first generation of 

LESSON 2

Distrust and Uncertainty
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LESSON 2
Distrust and Uncertainty

Japanese Americans who were born in Japan and 
immigrated to the United States
Haji•	  (Chapter 6, page 59): shame 

Read aloud Chapter 5.•	
Continue to chart ways in which Sumiko’s life is simi-•	
lar to students’ lives and things in her life that reflect 
her Japanese heritage. 
Discuss the following:•	

Why couldn’t Sumiko keep the picture of her par-•	
ents?
How did the bombing of Pearl Harbor directly •	
affect those in the Japanese community where 
Sumiko lived?
What measures did people take to try to protect •	
themselves?

Read aloud Chapters 6, 7, and 8; continue charting •	
activities and discuss the following:

Chapter 6:•	
In the days and weeks after Pearl Harbor, what •	
things happened that made the Japanese Ameri-
can community very nervous?
Why were Jiichan and Uncle arrested? What •	
were their crimes?
After war is declared, what were the reactions of •	
governors to Japanese Americans? Why do you 
think they felt that way?

Chapter 8:•	
Discuss the second paragraph of Chapter 8, •	
which begins with “Sumiko would sit at her 
window . . .” Note the last sentence: “Either 
way, they were doomed.” Ask students what 
they think will happen, then call attention to 
Sumiko’s American citizenship.
As Japanese American communities were told •	
they had to evacuate the areas where they lived, 
what happened to those who tried to move to 
other states?

Why did Ichiro think that Colorado would be a •	
good place to live if the family abandoned the farm 
and moved?
Focus on Colorado Governor Ralph Carr, who led •	

the state from 1939 to 1943. Distribute Handout 
2-1: Colorado Governor Ralph Carr. Read aloud an 
excerpt from one of his speeches: 

“If you harm them, you must harm me. I was •	
brought up in a small town where I knew the 
shame and dishonor of race hatred. I grew to 
despise it because it threatened the happiness of 
you and you and you.” 

Discuss the following questions:•	
How did Governor Carr try to help Japanese •	
Americans?
Governor Carr ran for U.S. Senate in 1942 and •	
lost in one of the closest elections in state his-
tory. Why do you think this is so?

Closing

Divide students into groups of four. Have them dis-•	
cuss what was read in Lesson 2 and list two examples 
that show how people distrusted each other and two 
examples of things that people did to protect them-
selves. Discuss answers.

References

Asian American Curriculum Project, Inc. “The 
Japanese American Journey: The Story of a People.” 
Appendix in A Lesson in American History: The 
Japanese Experience. N.p.: Japanese American 
Citizens League, 1996. 

“Governor Ralph L. Carr Collection.” Colorado State 
Archives. http://www.colorado.gov/dpa/doit/archives/
govs/carr.html#bio (accessed July 24, 2009).

Hosokawa, Bill. Colorado’s Japanese Americans from 
1886 to the Present. Boulder, Colo.: University Press 
of Colorado, 2005.

Kadohata, Cynthia. Weedflower. New York: Atheneum 
Books, 2006.

Schrager, Adam. The Principled Politician: The Ralph 
Carr Story. Golden, Colo.: Fulcrum Publishing, 2008. 

http://www.colorado.gov/dpa/doit/archives/govs/carr.html#bio
http://www.colorado.gov/dpa/doit/archives/govs/carr.html#bio
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Colorado Governor 

Ralph CarrHandout 2-1

Courtesy of the Colorado State Archives and Public Records

If you harm them, you 
must harm me. I was 
brought up in a small 
town where I knew the 
shame and dishonor of 
race hatred. I grew to 
despise it because it threat-
ened the happiness of you 
and you and you. 
—Ralph L. Carr, Governor of Colorado (1939–1943)
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Time

2 class periods (30 minutes per period)

Overview

Lesson 3 covers Chapters 9 through 12 (25 pages) in 
Weedflower. Chapters 9 through 12 deal with Japa-
nese Americans getting ready to move and then their 
placement in a temporary assembly center at the San 
Carlos Racetrack. 

Objectives

Students will understand that wartime distrust and •	
uncertainty caused the Japanese Americans living along 
the West Coast to have to move from their homes.

Essential Question

Why is it important to treat everybody—including •	
those who may seem different from me—fairly?

Guiding Question(s)

How did distrust and uncertainty affect Japanese •	
Americans during World War II?

Colorado Model Content Standards (2008)

History 3: Students understand that societies are •	
diverse and have changed over time.
History 5.3: Students know how political power has •	
been acquired, maintained, used, and/or lost through-
out history.

Materials

A copy of the young adult novel•	  Weedflower by Cynthia 
Kadohata
A copy of the map entitled “Japanese American Con-•	
finement Sites in the United States During World War 
II” found in the Appendix of this curriculum
Photos and other primary source documents are •	
especially helpful in this lesson. Many are available on 

the Web; see the sites listed in the References section 
below. A few documents and photos are included as 
handouts for this lesson:

Handout 3-1: Civilian Exclusion Order No. 43•	
Handout 3-2: Family Packing•	
Handout 3-3: Family Waiting•	
Handout 3-4: “I Am an American”•	

It is recommended that an additional primary source •	
document be downloaded and printed:

President Franklin D. Roosevelt’s Executive Order •	
9066 (transcript) can be downloaded from the Our 
Documents Web site at http://www.ourdocuments.
gov/doc.php?doc=74&page=transcript (accessed 
August 4, 2009).

Background

On February 19, 1942, President Franklin D. Roosevelt 
signed Executive Order 9066, which gave the War 
Department the authority to designate certain areas 
as military areas from which certain people could be 
excluded. Prohibited areas included most of the West 
Coast and part of Arizona. All persons of Japanese 
ancestry—both U.S.-born citizens and the first-gener-
ation immigrants who were ineligible for citizenship 
at that time—who lived in states on or adjacent to the 
West Coast were to be moved inland to concentra-
tion camps. While the camps were being made ready, 
people were first sent to temporary assembly centers. 
People were permitted to take only what they could 
carry; many sold all of their property for mere cents on 
the dollar. In addition, they were forced to leave pets 
and other animals behind.

Activities

There are no new vocabulary words in Lesson 3.•	
Read aloud Chapters 9 through 12.•	
Continue to chart and discuss the ways in which •	
Sumiko’s life is similar to students’ lives as well 
as those things in her life that reflect her Japanese 
heritage.

LESSON 3

Leaving Home

http://www.ourdocuments.gov/doc.php?doc=74&page=transcript
http://www.ourdocuments.gov/doc.php?doc=74&page=transcript
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LESSON 3
Leaving Home

Focus on things that happen in Sumiko’s life that •	
don’t usually happen to American citizens. Remind 
students that Sumiko is American, as are Bull, Ichiro, 
and Tak-Tak.
Distribute copies of •	 Handouts 3-1 to 3-4 as well as the 
downloaded and printed transcript of Executive Order 
9066; students can view these in groups or individually.
Discuss the following:•	

What things did families need to take with them?•	
How much were they allowed to take?•	
In Chapter 10 Sumiko saw signs that read, “I Am an •	
American.” What is the significance of those signs?
In what ways was life at the racetrack difficult?•	
Why do you think Japanese Americans went along •	
with Executive Order 9066 with little resistance or 
protest?

Closing

Have students write two paragraphs about this time •	
period: 

What caused distrust and uncertainty before and •	
after the bombing of Pearl Harbor?
What could have been done to prevent this distrust •	
and uncertainty?

Extensions

Read aloud •	 The Bracelet by Yoshiko Uchida. This 
picture book tells the story of a little girl whose fam-
ily is moving to a concentration camp; the child’s best 
friend gives her a bracelet as a keepsake by which to 
remember her.
Bring a suitcase to school along with sheets, blankets, •	
and silverware. Demonstrate to students how much 
room is left in the suitcase after packing those items 
and discuss what things students would want to take 
with them. Remind students that people were limited 
to what they could carry. Ask: “Did Sumiko and Tak-
Tak take any toys along?” Emphasize that they also 
had no idea where they were going or what the climate 
might be: some people were sent to Arizona where it 

was hot, and some were sent to Wyoming where the 
winters are very cold. 

References

Asian American Curriculum Project, Inc. “The 
Japanese American Journey: The Story of a People.” 
Appendix in A Lesson in American History: The 
Japanese Experience. N.p.: Japanese American 
Citizens League, 1996. 

Gordon, Linda, and Gary Y. Okihiro, eds. Impounded: 
Dorothea Lange and the Censored Images of Japanese 
American Internment. New York: W. W. Norton, 2006.

Kadohata, Cynthia. Weedflower. New York: Atheneum 
Books, 2006.

National Archives and Records Administration. 
http://www.archives.gov/research/arc/ (accessed 
July 24, 2009).

Uchida, Yoshiko. The Bracelet. New York: The Putnam 
and Grosset Group, 1996. 

University of California Calisphere (Japanese 
American Relocation Digital Archives [JARDA]). 
http://www.calisphere.universityofcalifornia.edu/
jarda/ (accessed July 24, 2009).

For further background, teachers may also wish to 
read Jonathan Sites, “Forward into the Past,” Colorado 
Springs Independent, November 1, 2001. 

http://www.amache.org/
http://www.amache.org/
http://www.amache.org/
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Civilian Exclusion Order

No. 43 Handout 3-1

All requests to publish or reproduce images in this collection 
must be submitted to the Hirasaki National Resource Center at 
the Japanese American National Museum.  More information is 
available at http://www.janm.org/nrc/.
Gift of Kiyoshi Toi, Japanese American National Museum (92.94.1)

http://www.janm.org/nrc/
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Family Packing Handout 3-2

San Francisco, California. Dave Tatsuno, president of the 
Japanese American Citizens League of San Francisco, and 
his family pack for evacuation. Tatsuno was born in this 
country and was graduated from the University of Califor-
nia in 1936. Evacuees of Japanese ancestry will be housed 
in War Relocation Authority centers for the duration. 

Photographer: Dorothea Lange
Courtesy of the National Archives and Records Administration
ARC Identifier 536459 / Local Identifier 210-G-A569
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Family Waiting Handout 3-3

Hayward, California. A mother with her American-
born-and-educated children awaiting evacuation bus. 
Evacuees of Japanese ancestry will be housed in War 
Relocation Authority centers for the duration. 

Photographer: Dorothea Lange
Courtesy of the National Archives and Records Administration
ARC Identifier 537515 / Local Identifier 210-G-C165
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I Am an American Handout 3-4

Oakland, California. Following evacuation orders, this 
store, at 13th and Franklin Streets, was closed. The 
owner, a University of California graduate of Japanese 
descent, placed the “I AM AN AMERICAN” sign on 
the store front on Dec. 8, the day after Pearl Harbor. 
Evacuees of Japanese ancestry will be housed in War 
Relocation Authority centers for the duration. 

Photographer: Dorothea Lange
Courtesy of the National Archives and Records Administration
ARC Identifier 537833 / Local Identifier 210-G-C519
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Time

5 class periods (30 minutes per period)

Overview

Lesson 4 covers Chapters 13 through 28 (123 pages). 
These chapters are about life at Poston Camp in 
Arizona and reveals how the inmates worked to try to 
keep their lives “normal.” 

Students will need two sessions devoted to research 
(which could take place during a different part of the 
day from read-aloud time), two sessions devoted to 
presenting research, and then the class will need one 
session to tie the unit together.

For their research, students will locate pictures and 
other primary sources online and create displays 
showing life in “camp.” Students may work individu-
ally, in pairs, or in groups for online research. In addi-
tion to reading about life at Poston, students will also 
study the Amache concentration camp in Granada, 
Colorado. 

Note: As an alternate activity for students with no 
computer skills or minimal computer access, teachers 
may wish to select and print a collection of photos from 
each of the possible topics listed in “Activities.” Students 
could then do their research from this pool of photos.

Objectives

Students will understand that while Japanese Americans •	
worked to make their concentration camps similar to 
small towns in America, [delete but] they were still living 
behind barbed wire and being watched by guards. 

Essential Question

Why is it important to treat everybody—including •	
those who may seem different from me—fairly?

Guiding Question(s)

What was life like for Japanese Americans in World •	
War II concentration camps?

Colorado Model Content Standards (2008)

History 3: Students understand that societies are •	
diverse and have changed over time. 
History 5.3: Students know how political power has •	
been acquired, maintained, used, and/or lost through-
out history. 

Materials

Poster board, butcher paper, or wall space for displays•	
A copy of the map entitled “Japanese American Con-•	
finement Sites in the United States During World War 
II” found in the Appendix of this curriculum
Handout 4-1: Research Topics•	
Computers with Internet access and printers•	
Web sites bookmarked in advance to ease student •	
research. Here are directions for locating the sites 
students will use in their research for further informa-
tion about Amache:

Web site #1: Colorado State Archives’ Granada—
Amache Japanese Internment Camp Photographs
1.	 http://www.colorado.gov/dpa/doit/archives/

wwcod/grphoto.htm (accessed July 16, 2009).
2.	 Scroll through the 13 photographs. 

Web site #2: Amache: August 27, 1942–October 15, 
1945, produced by the students of Granada High 
School’s Amache Preservation Society
1.	 http://www.amache.org/ (accessed July 16, 2009).
2.	 Scroll through the site to see photos about various 

aspects of Amache. 

Web site #3: Online Archive of California’s Collection 
from the Bancroft Library, UC Berkeley
1.	 http://www.oac.cdlib.org/institutions/UC+Berkele

y::Bancroft+Library (accessed September 6, 2009). 
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2.	 Browse the collection for the “War Relocation 
Authority Photographs of Japanese-American 
Evacuation and Resettlement.” 

3.	 Enter “Amache” or “Granada” in the search box. 
There are 460 and 692 images, respectively.

4.	 To narrow the search, select “Online Items.”

Web site #4: Densho: The Japanese American 
Legacy Project
1.	 http://www.densho.org (accessed July 16, 2009). 
2.	 Choose “Archive” from the menu at the top of the 

home page. 
3.	 Choose “Enter the archive” from the menu on the left.
4.	 On the left is a list of Photo/Document 

Collections’ Private Collections. 
5.	 Scroll down to “George Ochikubo Collection.” 

There are 303 images.

Background

In the effort to move those of Japanese ancestry from 
coastal areas of the United States to the interior of the 
country, the War Relocation Authority (WRA) estab-
lished 10 concentration camps. All of the camps were 
in harsh locales in remote areas; Amache in Colorado 
was located fairly close to the small town of Granada 
in the Arkansas River Valley of Colorado, east of 
Lamar. Population of the camps ranged from 7,000 to 
more than 18,000 people. Most Japanese Americans 
who lived in Colorado before the outbreak of World 
War II were not forced to move—the Japanese Ameri-
cans in Amache were primarily from California.

The WRA decreed that certain criteria had to be observed 
in selection of sites large enough to accommodate 
thousands of people and keep them under guard:
Land had to be government owned;•	
Land had to have power and water;•	
Railroad access was necessary to bring in food and •	
other supplies;
Barracks were needed to house inmates;•	
Sites also needed hospitals, fire stations, and schools. •	

(Bill Hosokawa, Colorado’s Japanese Americans from 
1886 to the Present, pages 100–01) 

Opening

Display the map showing the locations of confinement •	
sites throughout the United States. Explain that over the 
next few days, while students listen to the story about 
Sumiko’s life at Poston in Arizona, they will also be doing 
online research about a specific aspect of life in camp and 
will download pictures that illustrate it. They will focus 
on the camp in Granada, Colorado, called Amache. 

Activities

Continue to chart vocabulary words introduced in the text:•	
sumimasen•	  (Chapter 14, page 109): “excuse me”
shikata ga nai•	  (Chapter 16, pages 129 and 130): an 
expression roughly meaning “This cannot be helped.”
inu•	  (Chapter 16, page 131): literally, “dog,” but in this 
context the implied meaning is “dirty dog” or “snitch”
Nisei•	  (Chapter 23, page 177): second-generation Japa-
nese Americans who were born in the United States
shoyu•	  (Chapter 28, page 215): soy sauce

Continue to read aloud and discuss •	 Weedflower using 
the questions at the end of this section. 

Show the map showing locations of the confine-•	
ment sites. 
Introduce students to Amache, the camp located •	
in Granada, Colorado. Show and discuss photos 
of people arriving in Amache. Take time to have 
the class explore Colorado’s State Archives’ Web 
site: http://www.colorado.gov/dpa/doit/archives/
wwcod/grphoto.htm (accessed July 16, 2009).
At this point, students will work in groups to •	
research an aspect of life in camp, focusing on 
Amache in Colorado. Ideally students should have 
time to work on this at another time during the day 
while the chapters in Lesson 4 are being read aloud. 
Some possible topics: passing the time, living •	
conditions, school, responsibilities of inmates while 
in camp, gardens, outside the barracks and around 

http://www.densho.org
http://www.colorado.gov/dpa/doit/archives/wwcod/grphoto.htm
http://www.colorado.gov/dpa/doit/archives/wwcod/grphoto.htm
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camp, inside the barracks, standing in line, jobs.
Allow adequate time for students to look through the •	
photo collections, gather photos, and complete Hand-
out 4-1: Research Topics. For more efficient coverage of 
the photo collections, teachers may wish to divide up 
the photos so that each student group looks at a differ-
ent set of photos. For example, Group 1 looks at page 1, 
Group 2 looks at page 2, etc. 
After research time, students should share their •	
pictures with the class. When presenting to the class, 
students should be prepared to answer the questions 
from Handout 4-1:

What aspect of life in camp was researched?•	
Why were these pictures chosen? •	
What do these pictures tell us about life in camp?•	
What would be difficult about living in a concentra-•	
tion camp?
After doing this research, how do the students in •	
this group feel about life in camp? 

While reading Chapters 13 through 28 and studying •	
the photos collected, discuss the following questions 
in the appropriate chapters:

General questions:•	
What further hardships did Sumiko’s family •	
endure after they moved to Poston?
After moving to the concentration camps, many •	
people noticed a breakdown in family structure. In 
what ways did families no longer stick together?

Chapters 16 and 17:•	
What things did Sumiko’s family and other •	
families do to make things more comfortable in 
concentration camps? 
List things that people did to make the camp •	
similar to a small town in America rather than a 
concentration camp. For example: schools, base-
ball and basketball games, graduations, gardens.
The phrase •	 shikata ga nai means “This cannot 
be helped.” What do you think people meant 
when they used it?

Chapter 20:•	
By September, the government wanted Japa-•	

nese Americans to resettle outside camp. Why 
weren’t families willing to go?

Chapter 23:•	
How do Ichiro’s friend and Auntie differ in their •	
opinions about why they were in camps?
What do you think Bull meant when he said he •	
was willing to “fight anyway?”

Chapter 28:•	
Discuss the conversation between Frank, •	
Sumiko, Bull, and Joseph. Note that Native 
Americans in Arizona were U.S. citizens who 
couldn’t vote but could go to war, whereas Japa-
nese Americans were U.S. citizens who were in 
concentration camps.

Closing

After all groups have presented their research, display •	
the photos and allow the students to do a “gallery walk.” 

Extensions

Arrange a public display of the collected photos in the •	
hall or library.
Read aloud •	 Baseball Saved Us by Ken Mochizuki. 
Instead of having students print the photos that they •	
locate, create a slide show by having students turn in 
photos electronically to a previously created folder on 
a school network or via email. 
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Name _ __________________________________________________________________________________________

What did you research? _____________________________________________________________________________

Number each picture. Write the numbers at the top on the right hand side of each picture.

Choose one picture that you feel is important.

Write its number here ______________________________________________________________________________

What does this picture show? ________________________________________________________________________

_________________________________________________________________________________________________

_________________________________________________________________________________________________

Why did you choose this picture? _____________________________________________________________________

_________________________________________________________________________________________________

_________________________________________________________________________________________________

_________________________________________________________________________________________________

What does this picture tell about life in camp?

_________________________________________________________________________________________________

_________________________________________________________________________________________________

_________________________________________________________________________________________________

What would be difficult about living in a concentration camp? _____________________________________________

_________________________________________________________________________________________________

_________________________________________________________________________________________________

_________________________________________________________________________________________________

Research Topics Handout 4-1
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Time

2 class periods (30 minutes per period)

Overview

Lesson 5 covers Chapters 29 through 33 (35 pages) 
of Weedflower and addresses questions of loyalty and 
liberty.

Objectives

Students will know that loyalty means different things •	
to different people. 

Essential Question

Why is it important to treat everybody—including •	
those who may seem different from me—fairly?

Guiding Question(s)

What things did Japanese Americans do during World •	
War II to prove their loyalty to the United States?

Colorado Model Content Standards (2008)

History 3: Students understand that societies are •	
diverse and have changed over time. 
History 5.3: Students know how political power has •	
been acquired, maintained, used, and/or lost through-
out history. 

Materials

A copy of the young adult novel•	  Weedflower by Cynthia 
Kadohata

Background

After the attack on Pearl Harbor, Japanese Americans 
(even Nisei) were classified by the War Department as 
4C, or “enemy aliens,” and were therefore not eligible 
for military service. Those already serving were placed 
in noncombat situations or discharged. The Japanese 
American Citizens League lobbied vigorously to give 

Japanese Americans the right to volunteer for service. 
In January 1943 the War Department reversed its earlier 
decision and declared them eligible for military service 
again. In January 1944, Japanese Americans, even those 
in the concentration camps, became eligible for the draft.

Prior to being declared eligible for military service, 
Japanese Americans were administered a question-
naire by the U.S. government to try to determine the 
loyalty of all men and women over 17 years of age who 
were living in the concentration camps. The question-
naire posed two difficult questions:

1.	 Are you willing to serve in the armed forces of the 
United States on combat duty, wherever ordered?

2.	 Will you swear unqualified allegiance to the 
United States of America and faithfully defend 
the United States from any or all attack by foreign 
or domestic forces and forswear any form of 
allegiance to the Japanese emperor or to any other 
foreign government, power, or organization?

Many people who were eager to prove their loyalty 
answered “yes” to both questions and then [immedi-
ately volunteered hurried to volunteer] for the U.S. 
armed forces. The 442nd Regimental Combat Team 
was formed, and they then joined the 100th Battalion 
from Hawai ì. This heavily decorated unit was made 
up primarily of Japanese American soldiers and sus-
tained many casualties during World War II. 

Some people, however, chose to answer “no” to both 
questions. They became known as “No-No Boys” and 
were moved to the camp at Tule Lake, California. 

Opening

Review with the class the events that led up to the •	
Japanese American incarceration. Focus the discus-
sion on how powerless the community was in the face 
of public sentiment after the bombing of Pearl Harbor. 

LESSON 5

Questions of 

Loyalty and Liberty
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Activities

No new vocabulary words are introduced in these •	
chapters.
While reading through Chapters 29–30, discuss the •	
following questions in the appropriate chapters:

Chapter 29
Why were people nervous about these two questions, •	

Are you willing to serve in the armed forces of the •	
United States on combat duty, wherever ordered?
Will you swear unqualified allegiance to the United •	
States of America and faithfully defend the United 
States from any or all attack by foreign or domes-
tic forces and forswear any form of allegiance to the 
Japanese emperor or to any other foreign government, 
power, or organization?

 Ichiro said he was signing up for Sumiko and Tak-•	
Tak. What do you think he meant by that?

Chapter 30
When the time finally came to leave Poston, many •	
people didn’t want to leave. Why do you think they felt 
that way?
Why do you think Auntie took a job in Chicago and •	
not back in California?

Closing

Discuss the fact that many people in the Japanese •	
American community were eager to prove their loyalty 
and serve their country even though many of their 
rights had been taken away. Discuss why some people 
felt that by answering “no, no” they were not being 
disloyal to the United States. 

Extensions

After reading Chapter 29, allow students time to •	
research the 100th Battalion: http://www.katonk.
com/442nd/442nd.htm (accessed July 24, 2009). 
A Japanese American grandmother’s trunk full of •	
personal belongings is available for one-week check-
out from the Colorado History Museum. It contains 
artifacts that a Japanese American woman might 
have owned at the turn of the twentieth century. It is 
available from Wednesday to Wednesday for $5.00 plus 
return postage. Call (303) 866-4689 or go to http://
www.coloradohistory.org/ (accessed July 24, 2009). 
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Time

1 class period (30 minutes per period)

Overview

This final lesson will allow students to consider what 
they have learned and respond to the Essential Question. 

Objectives

Students will pull knowledge together and draw con-•	
clusions

Essential Question

Why is it important to treat everybody—including •	
those who may seem different from me—fairly?

Guiding Question(s)

(See Essential Question)•	

Colorado Model Content Standards (2008)

History 3: Students understand that societies are •	
diverse and have changed over time. 
History 5.3: Students know how political power has been •	
acquired, maintained, used, and/or lost throughout history. 

Materials

Charts from throughout the unit•	
Photos collected in Lesson 4•	
Material from Lesson 3, •	 Handout 3-4: “I Am an American”

Opening

Display the pictures and primary sources collected •	
throughout this unit. 
The majority of the people housed in concentration •	
camps were American-born citizens; others were first-
generation immigrants ineligible for citizenship at 
that time. Use the “likenesses and differences” charts 
and photo collages to discuss ways in which they con-
tinued their American way of life and the hardships 
that they faced.

Activities

Focus on the chart of things that happened to Sumiko •	
that don’t usually happen to American citizens. 

Why is the photo of the “I Am an American” sign so •	
important to this story and to the history of our country?
What other parts of the book show similarly ironic •	
experiences? 

Chapter 28: Native Americans couldn’t vote but •	
could fight in the military
Chapter 29: Moving Japanese Americans to con-•	
centration camps, drafting Japanese Americans, 
and the incarceration of “No-No Boys” 

In the beginning of the book, Japanese Americans had •	
a certain amount of political power because they were 
shop owners or farmers and leased or owned busi-
nesses, farms, cars, and houses. How did they lose this 
power, and who had more power than they did?
Even though Japanese Americans worked hard to •	
make life in camp similar to life in other American 
towns, what things made this difficult or impossible? 
After reading this book, what responsibilities do •	
students recognize that we have as Americans?

Closing

Discuss the Essential Question: •	 Why is it important to 
treat everybody—including those who may seem different 
from me—fairly?
Discuss with the•	  class what they think happened to 
Sumiko and her family after the story ended. 

Extension

Cynthia Kadohata maintains •	 a Web site aimed at young 
readers about herself and her work: http://www.kira-kira.
us/ (accessed July 24, 2009). 
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